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Schools and Learning Group 
 

LOCAL AUTHORITY INTERIM REVIEW 
 
 

Name of School: Pardes House School 

Headteacher: Joel Sager Chair of Governors:   Andrew Sprung 

Date of Review   16 April 2013 

Review team:      
Chris Brook   Learning Network Inspector 
Katie Dawbarn  Peer Headteacher 
Hannah Lethbridge  Senior Educational Psychologist 

 
THE PURPOSE OF THE REVIEW 
 
 

This was a general review, undertaken as part of the entitlement for a new 
headteacher, and in order to bring an outside evaluation to inform internal school 
review and self evaluation. 
 

Ordinarily these reviews take place around six months after a new HT takes up post.  
The HT was in post from April 2012.  As at that time the school was without a 
deputy, SENCo, Business Manager and other key members of staff, it was agreed 
that the review be delayed in order that it could be at a time where the feedback 
could be of more benefit to the school’s development. 
   
 
OUTLINE OF THE REVIEW 
 
 

Lessons were observed in all classes, some of these as joint observations with the 
HT or Deputy.  In addition, part of an Art lesson was observed and a level 6 Maths 
tutor group.  Planning was reviewed in the lessons seen.  
 

A review of inclusion documentation and records was undertaken and classes were 
visited by the Senior Educational Psychologist to evaluate provision for identified 
pupils in class. 
 

Interviews were held with the Chair and Vice Chair of Governors the HT, DHT, 
Menahel and SENCo,.  Children were observed around the school, in the dining hall 
and playground during breaks and a meeting was held with School Council, Head 
Boy and Deputy Head Boy. A sample of children’s books was considered. 
 

The Headteacher provided the reviewers with timetables and a self evaluation report 
to provide a context for the review. 
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OUTCOMES FOR PUPILS  
 
 

Early Years Foundation Stage Profile 
 

Early Years Foundation stage data is strong, with the percentage of boys achieving 6 
scale points or more being above the national and local authority position. The 
lowest scores at the school are in reading and writing, with 82% achieving 6SP or 
more. While this is an area of focus for the school, results are still above the national 
average, especially so considering that the cohort at Pardes House is solely boys. 
 

A significant proportion of the boys are working securely at 8SP+, again above the 
national and local authority position. The gap between the scores of those boys in 
the bottom 20% and their peers is lower than across the authority as a whole. 
 

Key Stage 1 
78% of the cohort met or exceeded the expected level in the year 1 phonics 
screening. This is above the national average.. 
 

End of key stage 1 assessments show that the boys were broadly in line with the 
national position in reading.  Writing is a weaker area, especially at level 2B+ and 
level 3 where it was below the national figure. However when it is taken into account 
that the cohort is all boys, the school's results are again above the national average. 
Maths results were good, significantly above the national position for level 3. 
Children with Special Educational Needs did well, however the 5 children identified 
as being entitled to free school meals were well below their peers by average point 
score. It will be particularly important to identify these pupils and track their 
achievement through pupil progress meetings. As there are very few groups 
represented in the school, this underperforming group is of particular notice and the 
school will need to show what measures are in place and how the pupil premium is 
being used to close their achievement gap. 
 

Key Stage 2 
Attainment at level 4 is above the national average in English, and significantly 
above at level 5, This results from significantly high reading attainment, as writing is 
below the national position. Maths results are above national, and the combined 
level 4+ in English and Maths at 85% is also above the national average, especially 
for boys.  In contrast to the position at the end of KS1, those pupils entitled to free 
school meals did well and all attained level 4+. 
 

Progress measures were very good, with value added significantly above the 
national result in each subject. This cohort did not have any high attainers when they 
undertook KS1 SATs. The progress of middle attainers was particularly successful 
as many attained level 5. At the school 92% of pupils made at least 2 levels 
(expected) progress in English, however 16 pupils in this cohort made three levels 
progress. In Maths all the boys made at least 2 levels progress, with 10 children 
making progress of three levels. This very good progress is highlighted in a large 
number of measures which show as significantly above the national position. 
 
No children were entered for level 6 in 2012. Some boys are now targeted to achieve 
level 6 in Maths. The HT will take a group of potential higher attainers and they will 
be entered for level 6 assessment at the end of the year. 
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BEHAVIOUR AND SAFETY OF PUPILS 
 
 

Children seem very happy at Pardes House.  They are articulate and confident.  
They were welcoming, polite and courteous with visitors, and happy to talk positively 
about their school.  They recognise that there have been changes for the better over 
the last year.  
  
Behaviour has been a major focus of recent school improvement, ensuring that the 
secular and religious staff work in a consistent a positive way to manage behaviour.  
The results are evident and well respected by staff and pupils.  Boys show great 
enthusiasm for receiving their reward tokens and are proud that their efforts are 
being recognised individually and collectively.  The Headteacher takes a full part in 
positive reinforcement, for example ‘Tea with the Head’, and ‘Mr Sager thinks’ 
stickers in children’s books.  The boys are aware of his personal interest in their 
behaviour, learning and well being.   Behaviour around the school was very good.  
There is a positive ethos where children are supportive of each other. 
 

Children report that there are few instances of bad behaviour or of bullying.  They 
are clear that they are well supported to reconcile any issues and are confident to go 
to staff if they feel they need help.  Playgrounds were well supervised at break. The 
arrangements for lunchtime supervision have been extended and this will need time 
fully to embed.  The boys need to consider the mealtime supervisors to be as 
supportive and consistent as teachers and rebbes in dealing with any playground 
incidents.  
 

The playgrounds do not provide a great variety of possible activity or opportunity for 
the boys to expend their energy constructively.  The fixed equipment was not being 
well used by the older boys during the lunchtime observed and provided the 
opportunity for inappropriate unsupervised climbing.  The boys report that they have 
asked previously for small equipment and did think that this had been purchased, but 
there is a need to have more equipment consistently available so that break times 
can be used more constructively. 
 

The school has taken measures to train staff in general awareness of safeguarding 
issues and to ensure clarity about the designated officer role.  The review identified 
some staff who are working closely with children in situations where a safeguarding 
disclosure might be more likely.  These staff should receive training to a higher level 
than is currently the case.   
 

There is a significant safety issue in relation to a large hole in the fence with the 
Grammar School.  This means that the boys are not secure when on the playground.  
An adult and an older boy from the grammar school were seen walking through the 
hole in the fence and using it for access.  The attempts to effect a temporary repair in 
wood is itself unsafe and still leaves the school exposed.  Immediate action should 
be taken to reinstate the fence for safety and security. 
 

Children have opportunities to take responsibility and to fulfil leadership roles.  The 
prefect system is seen to work well and be effective.  School Council consider that 
their opinions are valued and recognise their impact in terms of improvements at the 
school. They are very supportive of the Perutah system. 
 

Behaviour for learning within class was generally good with no incidents of disruptive 
or unacceptable behaviour during the review.  Because there was little variety in 
teaching styles, and the higher achievers were not always fully extended, there were 
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examples where the boys’ energy was not effectively channelled leading to low level 
negative behaviours.  This should be considered within the context of improvements 
to the quality of teaching and learning. 
 

 
TEACHING AND LEARNING 
 
 

There has been a significant change in teaching staff and many teachers are new to 
the school, a number in a temporary capacity.  The headteacher has worked hard to 
ensure that the boys have been offered an acceptable level of education at a time of 
change and transition. 
 

Of the 8 lessons observed during the review, two required improvement and six were 
judged as good, though only one of these was secure in this grade. Lesson 
observations provide only one aspect of evaluating the quality of teaching.  The 
outcomes of observations should be triangulated with other data, such as the 
progress pupils make over time, and the quality of their day to day learning as 
represented in their books.  From the observations, teaching overall was didactic 
with not enough pupil engagement and creativity and with largely closed questioning.  
The significant issue which limited the effectiveness and quality of teaching and 
learning was the lack of differentiation to meet the range of needs in the class.  
Teaching was not sufficiently based on pupils’ individual learning needs. This 
affected the challenge being offered to all pupils, particularly the more able, and 
limited the progress in learning.    
 

Teachers’ subject knowledge is good.  A planning proforma was available in all 
lesson observations but this did not show sufficient focus on learning.  All sessions 
had identified learning objectives but these were often at the level of the activity to be 
undertaken rather than the learning to take place.  As a result objectives did not 
maximise learning or enable clear success criteria which would aid teacher and self 
assessment.  The identification of key questions would help to extend teacher 
questioning skills, facilitate assessment for learning and exploit opportunities for 
higher order thinking.  Assessment for learning during lessons would also enable 
differentiation to be adjusted in relation to the evaluation of pupil responses. 
 

The role and contribution of teaching assistants (TAs) was not sufficiently identified 
in the plans and there did not appear to be the opportunity for liaison with the class 
teacher or for the TA’s engagement in the planning process.  Some TAs are very 
skilled, however the contribution of TAs to learning was inconsistent across the 
classes seen. 
 

Relationships in class were observed to be warm and positive.  Children show 
respect and liking for their teachers, and teachers created a positive atmosphere 
conducive to learning.  While good behaviour is a necessary prerequisite of good 
learning, this has become over emphasised in classes, and teaching was tightly 
controlled; too focused on behaviour and not enough on learning.  Teachers 
appeared reticent to ‘loosen the reins’ and to provide more stimulation and 
enjoyment in order for the children to reach higher levels of achievement.    As the 
substantive staff group is established there will be a need to provide a more varied 
approach to learning which more fully engages pupils at every level.  The boys show 
good achievement.  It appears that there is still more untapped potential that can be 
harnessed through higher expectations of all. 
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The review of books reinforced concerns about differentiation and the inclusion of all 
learners.  The books contained a large number of worksheets with limited 
opportunities for a variety of learning methods or for practical activities.  Children 
across a wide range of abilities had undertaken exactly the same task with no 
evidence of different outcomes. The books showed an inconsistent approach to 
marking.  There were some good examples of developmental feedback to pupils but 
the majority of teacher comments, while positive, were non specific or praising effort, 
with few examples of targets or identified next steps.   In some classes the pupils 
have been encouraged to respond to their teacher’s comments.  This is a positive 
step, however some of these pupil comments need reviewing to ensure that they are 
appropriate.   
 

Presentation was not to a high standard in all classes.  There is a particular issue 
around the boys developing a fluent and legible handwriting style. Although 
handwriting books are being used, there is not a consistent approach to joined script 
in pupils’ work.  What appears in the handwriting exercises bears no resemblance to 
the handwriting used on other occasions.  Teachers’ handwriting in pupils’ books 
represented a poor model of style and care in presentation.   
 

The quantity of work in pupils’ books was extremely limited in some subjects.  There 
was little Science work in a number of classes, much of it worksheets, and 
humanities content was severely limited right across the school.  In more than one 
class there was evidence of fewer than four humanities lessons since the beginning 
of the year.  This indicates that the pupils are simply not getting access to their 
curriculum entitlement. 
 

There were few examples in the books of self or peer assessment.  The 
development of more specific learning objectives and success criteria would 
enhance the quality of teaching and enable the pupils to have a greater 
understanding of their progress in learning.   
 

 

Inclusion 
 

 

Since her arrival in September 2012 the Special Educational Needs Coordinator 
(SENCo) has had to do a significant amount of work to get the special educational 
needs records and paperwork in order, as there was much that was not routinely in 
place and the records were lacking or incomplete.   The SENCo has had a focus on 
building up the individual education plans for year 2.  Many other files have nothing 
in them and there is no programme for review and monitoring of special educational 
needs.  There is now a SEN file with a profile of those children identified as having 
special educational needs, but this is not yet detailed enough and is a work in 
progress.  There is no provision map. 
 

The SENCo knows well what is missing and the systems that need to be in place, 
but the task has the potential to be overwhelming and the SENCo position is part 
time.  There is an aim to have an IEP in place for every identified child by the end of 
the year.  It will be important that a realistic approach is taken to what is achievable 
in the time available.  Clear priorities, and a balance between paperwork and 
engagement with pupils, will need to be established in order that the SENCo has the 
opportunity sufficiently to work with pupils, and so that her work has maximum 
impact on those children for whom she has responsibility. She is making good use of 
training and networking opportunities and is working in partnership with other 
agencies.  
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The review of the provision in class for specific pupils with special educational needs 
reinforced the general concerns about the lack of appropriate differentiation.  When 
the Senior Educational Psychologist dropped into classes without prior warning there 
was very little evidence of any differentiation for these identified children and their 
learning needs were not being met effectively. 
 

At present class teachers are identifying the special needs, and any intervention 
therefore appears inconsistent and ad hoc.  While it is appropriate that class 
teachers should identify concerns, these  need to be referred to the SENCo in order 
that consistent criteria for assessment of need are used, and the appropriate 
provision is identified.  It is a very positive step that the SENCo is now included in 
Pupil Progress Meetings and this is a suitable forum for flagging concerns and 
ensuring that appropriate provision is made in class.  Any specific interventions 
should be carefully targeted, time limited, monitored and their effectiveness 
evaluated.  These can be represented on the provision map as it is developed. 
 

Although the role is designated ‘Special Needs Coordinator’, the range of 
responsibilities is across inclusion as a whole, and this should be better represented 
in the role title and job description.   The register of those children identified as gifted 
and talented appears to represent those children that the teachers consider to be 
more able.  This is not specific, criterion referenced  or detailed enough to be useful 
in ensuring that their needs are met appropriately. 
 

The role and deployment of teaching assistants would benefit from a thorough 
review.  It is not clear how the TAs have been deployed in relation to the needs of 
the classes.  There was no evidence of joint planning, and the role of the TA in 
supporting learning was not clearly identified on the lesson plan, nor always in the 
lessons reviewed.   The contribution of teaching assistants was of variable quality.  
There need to be opportunities to plan and review with the class teacher if their value 
in class is to be maximised. 
 

TAs are carrying out a range of special intervention programmes but it is not clear 
how these have been identified as appropriate to the needs of the school, and the 
inclusion and progress of any child is not systematically or routinely reviewed and 
monitored.  There is a lack of clarity about the line management of these support 
staff.  This should be clearly delineated.  If their performance is to be enhanced there 
is a need for regular professional meetings and training specific to their needs and 
the interventions they lead.   
 

 
LEADERSHIP AND MANAGEMENT 
 
 

Headteacher, Deputy Headteacher and Menahel have a shared vision for 
improvement and the drive and commitment to make the vision a reality.  The joint 
working of the kodesh and chol aspects of the school is a really positive 
development. There is a unified ethos and a collaborative approach to working for 
improvement. 
 

The Senior team know the strengths and areas for development at the school. They 
recognise that although the school is now on the right track, there is still a long way 
to go.  Their task will be to make realistic and achievable plans to address their 
aspirational priorities in a measured way, so as not to become overwhelmed and 
lose focus. 
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Governors are fully signed up to the improvements at the school.  They appreciate 
the HTs strategic and professional approach to school improvement.  They feel well 
informed and able to provide and be provided with challenge. 
 

The leadership of teaching and learning has been limited by the lack of a stable staff 
team with which to work.  Although there is not yet an effective overall team there 
are good examples of productive team working in smaller teams in school.  The 
Senior leadership team, with the inclusion of the SENCo and Business Manager,  is 
working very effectively.  
 

The curriculum requires urgent improvement.  Although the review team appreciate 
that the time for national curriculum teaching in the school is constrained, the 
timetables show that the focus on English and Maths means that Science and 
foundation subjects are severely limited and there is no provision at all for music.  
This becomes very evident in the quantity and quality of work in pupils’ books.   
 

A whole school assessment and monitoring cycle for the year is now in place but is 
not fully effective as it has not yet run a full cycle.  The DHT has been assigned 
responsibility for assessment and tracking and has made good in-roads to drawing 
together the available tracking data.  There have been significant issues in collating 
a full record of previous assessments, and staff movement has meant that not all the 
available data is reliable.  The school has set in place appropriate assessment 
methods for the future, but the ability to put this in the context of trends data is 
limited by the incomplete data set.  It would be helpful if additional capacity could be 
found to enable the entry of all available data so that the DHT’s expertise could be 
focused on analysis of the key messages.  Reliable and robust data will be at the 
heart of evaluating and improving school effectiveness.  It is appropriate that the 
school has made this a priority.  The deputy headteacher has a clear workplan to 
continue this development. 
 

Because of the large amount of time given to kodesh lessons the deployment of 
secular staff is not as effective as it might be at those times when the boys are 
receiving religious instruction.  There is an opportunity to consider how staff might be 
used more effectively by their allocation to support other classes at those times. 
 

 
OVERALL EFFECTIVENESS OF THE SCHOOL 
 
 

There is a strong vision for improvement at the school.  This is driven by the 
headteacher and shared by the senior team and governing body.  They are working 
well together and the school has coherence between the religious and secular 
aspects of its provision.  The school is building the systems and staff to bring the 
vision to reality.  There are signs of significant improvement over the last year, but 
this was from a low base and everyone at the school recognises that there is still a 
way to go to get the school back onto a completely secure footing.  There are many 
good features of provision which will need to become consistent for the school to 
improve further. 
 

Boys are happy at school and do well by the end of year 6.  They are articulate, able 
and many are capable of doing even better in their learning and having more 
opportunities across the curriculum.   
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WHAT THE SCHOOL SHOULD DO TO IMPROVE FURTHER 
 

 
The key priorities for improvement are already clear to the HT and senior team, and 
are areas where they have begun to bring about change.  It will be important to 
ensure that improvements are planned in a measured and realistic way in order that 
the task does not become overwhelming 
 

The priorities are:- 
 

Improve the quality of teaching and learning across the school through 
developing a consistent approach to quality learning; 

o Ensure effective recruitment to stabilise the teaching staff team 
o Increase the differentiation strategies to meet the range of needs 
o Raise expectations and challenge, especially for the more able 
o Increase pupil engagement and enjoyment in learning to ensure      

appropriate behaviour for learning 
o Move from a focus on teaching to a focus on learning 
o Sharpen learning objectives and success criteria so that pupils can 

engage in self assessment 
o Identify and share the elements of good practice that exist in the 

school 
 

Rationalise the approach to inclusion 
o Review the time allocation, title and job description of the current 

SENCo to ensure that the role effectively represents the needs of the 
school 

o Introduce a consistent approach to identifying and supporting special 
educational needs 

o Ensure a more detailed understanding of the abilities and needs of 
the more able, gifted and talented 

o Monitor and review the effectiveness of interventions 
o Ensure that staff are appropriately trained 

 
Further develop the systems and structures for assessment and for 
tracking pupil progress to ensure that all pupils make consistently good 
progress and any underachievement is quickly identified. 
 

 
 
 
 


